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AVICTAHIIIVIHE BUK/AAAHHSI CA0BALIBKOI MOBI
A5 THO3EMIIIB TA MIOT'O CIIPUVIHSITTSI CTY AEHTAMU

[andemiss COVID-19 smitura pexxum 6UKAAOAHHS ma HAGUAHHA 3 Mpaoutiti-
HO020 614-HA-6IY HA OUCMAHUIUHUTL 6 YHisepcumemcvkit oceimi Carosaybkoi Pecnyoai-
xu. Lle cmocyemvcs i Kowuyvrkozo mextiurozo yrisepcumemy (TUKE), wo cmaro
H06010 cumyayieto A 0azamvox 11020 sukAadavis ma cmydermis. L smina 30itictioe
SHAUHUTL 6NAUS, 0COOAUG0 HA CMYJeHMie nepuiozo Kypcy i3 3apyOixHux Kpain, AKi
HedocmamHbo 00pe posymitomb cA06AULKY MOGY 1 Wie He SHAUOMI 3 YHisepcumen-
CoKUM cepedosutiem. Y ybomy Kornmexcmi ye J0CAIDXKeHHS opieHmosate HA YKpa-
IHCOKUX cmYJeHmi6, SKi CMAHO6AAMb OIALULICD THOSEMHUX CHIYJeHMIs, U0 HAGUA-
tomvcs y TUKE.

T'oaostioto memotro 0YA0 docAidumu IXHI MOUKY 30pY HA dUCMAHUILHE SUSHEHHS
CAO6ALLKOI MOGU, USHAUMU Nepesazu, NPodAeMU ma cmpamezii 1,b020 Memody nid
yac nandemii COVID-19. Aas docserernsa uyiei memu 0YA0 npoéedeHo oHAAUH-0MNU-
myearns. Y x00i 0ocAidKeH s 6UKOPUCTAHO ONUMYEAAbHOHUK, UL00 Ji3HAMUCL PO
dymxu 6cix cmydernmis nepuiozo kypey i3 cemu paxyromemis TUKE, axi 6usuaromo
CAOBALLKY MOBY K 1HO3eMHY. Pesyrvmamu docAidxXeHHS noKa3aAu, uo Oucmanuiti-
HA 0C6ima Moxe 0ymu arbmepHaAmueoto mpadunitiiie 0ceimi. YuacHuku onumyean-
HA 3A56UAU, ULO 60HA MAE OASL HUX SK NOSUTUBHI, MAK 1 He2AMUSHI ACeKNU.

Katouoei caosa: mosa, Inmeprem, cAo6ayvka M06a OAsl THO3EMUiI6, ONUMYEAH-
ns, COVID-19, ducmanuyiiina océima, ykpaiHcoki cmydenmu, anxema.

The COVID-19 pandemic has forcefully shifted the mode of teaching and learn-
ing from traditional face-to-face to online in the university education in the Slovak
Republic. The same applies to the Technical University of Kosice (TUKE), which is a
new situation for many its teachers and students. This change has a significant impact
especially on first-year students from foreign countries who do not understand the
national language spoken in Slovakia well enough and are not familiar with the Uni-
versity environment yet. In this context, this study is focused on Ukrainian students
who form the biggest majority of foreign students studying at TUKE. The main goal
was to investigate their perspectives on online learning of the Slovak language for
foreigners in Slovakia in relation to its benefits, challenges and strategies during the
COVID- 19 pandemic. To achieve this objective, an online survey research was creat-
ed and used. Survey questionnaire was used in the study to find out about the opinions
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of all first-year Ukrainian students from seven faculties of TUKE who study Slovak
as a foreign language. The results of the research indicated that distance education can
be an alternative means to the traditional education. The participants suggested it has
both positive and negative aspects for them. The feedback provided by them was very
useful and can be used to improve the

foreign language tuition at the Department of Languages in the future.

Keywords: language, online, Slovak for foreigners, survey research, COVID-19,
distance education, Ukrainian students, questionnaire.

INTRODUCTION.

Currently, we face an infectious disease called COVID-19. We are in-
formed how to prevent infection, how to protect yourself and others from
coronavirus, however, the disease spreads really fast and it has negative
impact on our lives. It has influenced our everyday life, it has changed work
conditions and has caused difficulties in education system. According to
United Nations (2020, p.2), the COVID-19 pandemic has created the larg-
est disruption of education systems in history, affecting nearly 1.6 billion
learners in more than 190 countries and all continents. Closures of schools
and other learning spaces have impacted 94 per cent of the world*s student
population, up to 99 per cent in low and lower-middle income countries.

Despite the pandemic situation, nowadays more and more students are
interested in studying abroad. Better educational process can be achieved
thanks to foreign students who can make teaching unit more attractive for
native students. Moreover, they create multicultural atmosphere and can
communicate in foreign language (Rackova, Tkacova 2020). This paper is
especially focused on Ukrainian students who tend to enroll at Techni-
cal University of KoSice more from year to year. Technical University of
Kosice offers very good qualification and students can choose from many
attractive fields of study. For this reason, learning the Slovak language has
become the centre of attention. Students need to acquire elementary lan-
guage skills and improve fluency and accuracy in the Slovak language in
order to enhance communicative competence in academic and professional
terminology. All technical courses are taught in the Slovak language, so
students have to participate in compulsory language courses that take two
semesters. However, Michalekova (2019, p.15) states that the level of foreign
language proficiency does not often correspond with the length of time
spent by learning the foreign language. The success often based on learn-
ers” awareness about their learning process and how they are managed to
self-direct their learning development.

Therefore, teacher is crucial part of educational process, but student™s
intrinsic motivation is the most significant element that propels attendant
to pursue learning language. Many obstacles have to be overcame in teach-
ing process that are going to be interpreted in the next part of this paper
based on questionnaire, but following statistical data in the table shows
that the number of Ukrainian students studying in the Slovak Republic has
expeditiously grown.
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The table below illustrates an interesting numbers of Ukrainian stu-
dents attending public universities in Slovakia for the period from 2015 to
2019. From the table it is clear that the number of Ukrainian applicants has
noticeably risen since 2017 compared with the years between 2015 and 2017.

The following data undoubtedly confirms that the migration is still in-
creasing which inevitably results in cultural and educational challenges.

Table 1. Full time Ukrainian students attending public universities

in the Slovak Republic
Date Number of Ukrainian students
31.10.2019 3749
31.10.2018 2747
31.10.2017 1822
31.10.2016 1152
31.10.2015 663

Source: Statisticka rocenka — vysoké skoly, CVTI, 2019, 2018, 2017, 2016, 2015

METHODOLOGY.

In order to elucidate the current situation in Slovakia, a survey was car-
ried out to identify the experiences, opinions and needs of Ukrainian stu-
dents in the first year of their bachelor’s studies at the Technical University
in Kosice in relation to the tuition of the subject “Slovak language for foreign
students” upon their arrival in Slovakia. Their perspectives were recorded
namely with regard to distance (online) method of teaching via the Micro-
soft Teams platform which is currently used at the Department of Languag-
es during this semester (winter semester of the 2020/2020 academic year).

The questionnaire was sent to students of Ukrainian nationality at sev-
en faculties, where students have Slovak for foreigners as a compulsory or
elective subject in their first year of study. The survey was carried out us-
ing a standardised online questionnaire that contained 18 items and it was
anonymous. The way questions were asked did not suggest answers.

The basic research sample consisted of Ukrainian students of the Tech-
nical University in KoSice in the first year of their bachelor’s studies. The
participants were the students ofthe following seven faculties: Faculty of
Electrical Engineering and Informatics, Faculty of Mining, Ecology, Process
Control and Geotechnology, Faculty of Materials, Metallurgy and Recycling,
Faculty of Mechanical Engineering, Faculty of Civil Engineering, Faculty of
Arts, and Faculty of Civil Engineering, who agreed to participate voluntari-
ly in the research and answer the questions included in the questionnaire.

Empirical data was collected in the one-week period of October 2020,
from beginning to end of the sixth week of the winter semester of the aca-
demic year 2020/2021 (26 October — 1 November 2020). Data collection was
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carried out online. 80 respondents participated in the research — the first-
year Ukrainian students studying the Slovak language. A link to the ques-
tionnaire was sent online to these students and the results were stored in
the online Google Drive (a service covered by Google systems) accounts of
both authors. Empirical data was processed and stored using Google Drive,
Microsoft Excel, and Microsoft Word. The data obtained will be the basis
for strategies aimed at improving the quality of Slovak language teaching
as a foreign language for the above- mentioned students in the future.

BASIC FINDINGS.

The survey was carried out in the form of an anonymous online ques-
tionnaire wherein the students were asked to share their past experience
and opinions on Slovak language teaching in the distance form. Two types
of questions were used: open-ended questions aimed at collecting quali-
tative answers, and closed-ended questions with a choice of one or more
answers to obtain statistics and quantitative data. By statistically evaluating
the questionnaire submitted, the following results are as follows:

Based on the answers to the introductory socio-demographic ques-
tions, the following was found out: 70% of our respondents were males and
only 30% were represented by females. Surprisingly, the average age of our
respondents was 17,5 years — this is in sharp contrast with Slovak students,
who usually start studying at universities at a more mature age of 19 and
more years. 60% of Ukrainian first-year students are only 17 and two of
them are only 16. The oldest respondent was 20 years old.

Most respondents (50%) come from middle-sized municipalities, 40%
come from big cities with over 100.000 inhabitants and 10% live in small
villages that have fewer than 1000 inhabitants. An interesting finding was
noted among respondents from small villages — almost 60% of them have
previous experience with distance learning from their secondary schools
compared to just over 40% of those who do not. We expected the opposite
findings.

Most of our respondents study at the Faculty of Electrical Engineer-
ing and Informatics (61,3%), followed by the Faculty of Mining, Ecology,
Process Control and Geotechnologies (20%) and the Faculty of Mechanical
Engineering (15%). The following faculties only had a negligible number of
recorded responses.

The opinions on the preference of the learning form were distributed
in an unusually even way: 36.3% prefer the distance form and the same
percentage of respondents favour the regular form where students learn
in classrooms. These are narrowly followed by the third possibility, which
is a combination of both methods — this was preferred by the rest 27.5% of
students. It proves that our respondents do not have a common tendency
towards either of these forms and it would be difficult for them to select one
of them democratically.

According to the responses, the teachers of Slovak at the Department of
Languages use the following in their lessons the most:
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descriptions of graphs, pictures, or processes (57%),
presentations (48,8,%),

coursebooks (48,8%), and

worksheets (47,5%).

On the other side, the least used according to the respondents were
videos (20%) and Internet sources (32,5%).

The following two questions were aimed at finding out about how sat-
isfied the students were with distance learning and how interesting it was
for them (see below). Blue colour refers to “very satisfied/very interesting”,
red colour means “satisfied/ interesting”, orange colour equals to “Dissat-
isfied/uninteresting”, and green colour “very dissatisfied/very uninterest-
ing”. Fortunately, it is clear that the vast majority of our students were sat-
isfied with online learning (90%) and consider it to be interesting (almost

83%).

Picture 1: The summary of responses to the question:
“How satisfied are you with the online learning of Slovak for foreigners?”

Picture 2: The summary of responses to the question:
“To what extent is learning via MS Teams interesting for you?”

The following responses show that the participants see some risks in
online learning as over 62% are certain that they communicate more in a
traditional face-to-face classroom environment than on the Microsoft Teams
online platform. It is also clear that teachers use the frontal method the most
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—42,% ompared to 36% of individual approach or just 21% of those using
group work. It can be attributed to the fact that neither students nor teach-
ers are completely familiar with teaching/learning online and everything
that the system has to offer yet.

Responses to the question “More of what would you welcome in your
online Slovak lessons?” were very useful for the teaching staff at the Depart-
ment of languages as it presents ways how to improve and make lessons
of Slovak more interesting and beneficial for the students. The answers that
scored top are as follows:
conversation (speaking) - over 61%,

- grammar — 52.5%,
general vocabulary — 42.5%

- specific and technical vocabulary — 37.5%, and

- text work (reading) - 37.5%.

When asked whether the participants experienced any problems during
their online lessons, most of them reported having problems with the sound
(47.5%) and insufficient Internet connection (47.5%). This is mainly because
students connect to MS Teams in their dormitory rooms where there is only
wi- fi option available. Unfortunately, such connection is not always strong
enough at all times when the students need it.

It seems the participants do not have definite opinions on whether the
pandemic negatively affects their education, 51% claiming yes, 24% saying
no and the rest 25% saying “I don’t know”. The same applies to the ques-
tion about their language competence and whether the pandemic causes
its slower and smaller progress. It is obvious that responses certainly yes
(blue colour), probably yes (red), no (orange) and I don’t know (green) are
distributed extremely evenly in this case.

Picture 3: The summary of responses to the question: “Do you think that online learning
can cause less / weaker progress in your language skills?”

The two final questions were open-ended. Students were asked to
specify the negatives and positives they perceive in distance learning. Their
responses can be analysed as follows.

- Negatives: These responses can be classified into two main groups: lack

of contact (either with the teacher or classmates), and technical problems
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(problems with sound or listening, connection problems, etc.). Some
students also mentioned the inappropriate time of lesson which begins
at 7:30 for some of them.

- Positives: We can categorise these responses into the following groups:
those related to the comfort of students (“I can learn from my bed”,
“I don’t have to travel to the University in bad autumn weather”, “I
can get connected anywhere I am”), and time-saving reasons (more
free time, not having to get up much earlier to get dressed and travel,).
Four students claimed it was more interesting for them than traditional
learning and they also appreciated having study materials available
online. Surprisingly, only two students mentioned health protection as
the main advantage.

CONCLUSION AND FUTURE WORK.

Today, internalization of universities is described as the global trend
refers to considerable challenge and ample opportunity to grow reputation,
maintain quality of educational process and research (Zelenka, Pavis 2016).
It is a good reason to provide better learning opportunities for students to
make a university more attractive, design and modify new learning materi-
als, and do extensive research on effective teaching and learning conditions.

Many different surveys about education can be and have already been
conducted, but this specific one is very important for lecturers and assistant
professors at Technical University of KoSice, mainly for those teaching for-
eign languages.

Constructive feedback from the students about online form of learning
has become relevant source of advantages and disadvantages of education-
al process. Moreover, this survey represents valuable perspectives on as-
pects that should be implemented or enhanced on lecturers®™ online lessons.

Successful educational process is a result of cooperation between teach-
er and student, thus students™ responses are very significant for later prepa-
ration of online form of education. These opinions on distance learning are
appreciated for lecturers to make lessons more inspiring for students, but on
the other hand, the reactions may also help to reduce any negative elements
of distance form of learning.

As Strakova stated (2012, p.158), it is important to regard foreign lan-
guage learning as a complex process which has many specific features for
each age group as well as for each individual stepping inside this process.
Even though the learning process has changed from traditional face-to-face
format to distance, lecturers should be prepared to provide lesson unit that
is aimed at achieving learning goals effectively.

In addition, it should be highlighted that delivering quality education
is also based on turning teachers™ attention to a student. Students™ respons-
es in the questionnaire reflected that many teachers (42%) prefer the frontal
method, but Glowa and Goodell (2016, p.10) explain that the student-cen-
tered learning integrated system must support the complicated set of pro-
cesses that make up personalized, student-owned, collaborative, anytime,
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anywhere learning and competency-based education. Therefore, teachers
should make an effort to accurately identify requirements for student-cen-
tered learning in online learning environment to meet students,, expecta-
tions.

However, teachers should respect the aspects of lesson unit in order
to fulfil teaching aims in a lesson. Attention should be paid to diversity of
methods and approaches to meet the unique learners,, needs. Even better
results are achieved by applying different learning styles into lesson plan.
By combination of these elements, an adequate teaching and learning pro-
cess can be reached.

In conclusion, better teaching solutions can be developed based on
summarizing teachers™ previous experience with online teaching. It can be
a great benefit to be better prepared and see innovative approaches in sup-
port of online education continuity. Teachers can make progress and utilize
their knowledge and information from the research in this paper for their
further professional development in distance teaching.
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